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Curriculum, Teaching and Learning Policy
HoD = Head of Department 
HOY = Head of Year 
SLT = Senior Leadership Team 
SEND = Special Educational Needs & Disabilities 

At Mulberry Academy Woodside, we are uncompromising in our commitment to high standards for every pupil, every day. We believe that expert teaching, grounded in evidence and delivered with clarity and consistency, is the most powerful lever for improving outcomes—particularly for disadvantaged pupils.
All pupils deserve a rigorous, inclusive education that enables them to know more, remember more, and do more over time. We hold high expectations for all learners and adapt teaching deliberately to ensure that pupils, regardless of starting point, achieve ambitious outcomes.

The Woodside Way
Teaching and learning at Woodside is defined through a shared instructional framework known as The Woodside Way. This ensures consistency, clarity, and equity across classrooms while allowing for professional judgement and subject expertise.
Our approach is built on four pillars:
1. Curriculum Thinking – planning that prioritises essential knowledge and anticipates barriers.
2. Climate for Learning – calm, purposeful classrooms where pupils feel safe, focused, and ready to learn.
3. Clarity of Instruction – explicit teaching that leaves nothing to chance.
4. Making Knowledge Stick – practice, retrieval, and feedback that secure long-term learning.
These pillars are underpinned by evidence from Rosenshine, Lemov, Sherrington, Fletcher-Wood, EEF guidance, and cognitive science.
High-Quality Teaching for Disadvantaged Pupils
Improving outcomes for disadvantaged pupils is a core priority. High-quality teaching is the primary strategy for closing gaps.
This means:
· Prioritising what disadvantaged pupils need to know and remember
· Reducing cognitive load and reliance on background knowledge
· Explicit teaching of vocabulary and academic language
· Structured practice and frequent checking for understanding
· Predictable routines that build confidence and belonging

The Woodside Way

Teaching and Learning at Mulberry Academy Woodside is defined in our teaching and learning framework known as the Woodside Way. 

There are 4 key pillars which are broken down into their associated habits. Outlined below are those habits. Included are the 5 key habits which are the foundations of good practice in every lesson.


	Pillar 
	Habits 
	We… 
	So that… 

	Curriculum Thinking: Adaptive Planning 
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	1 
	adapt lessons with appropriate pitch and challenge 
	all students are supported and stretched to achieve ambitious learning goals, regardless of starting point. 

	
	2 
	reduce unnecessary mental effort through dual coding, clear PowerPoint slides, and chunked tasks 
	pupils can better process and retain information without cognitive overload. 

	
	3 
	explicitly teach key vocabulary using varied strategies 
	all pupils, especially those with EAL or SEND, can access and use academic language confidently. 



	Pillar 
	Habits 
	We… 
	So that… 

	Climate for Learning: Routines
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	4 
	start lessons with a calm ‘Do Now’ routine 
 
	pupils are immediately focused and ready to learn, enabling a purposeful beginning and end to every lesson. 

	
	5 
	pause to check for full attention before giving instructions 
	every pupil is focused and no learning time is lost due to inattention or confusion. 

	
	6 
	circulate the classroom during tasks 
 
	we can check for understanding, provide feedback, and keep all pupils engaged and on task. 



	Pillar 
	Habits 
	We… 
	So that… 

	Clarity of Instruction: 
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	7 
	check understanding from key pupils after giving instructions 
	we ensure clarity and prevent misconceptions before independent work begins. 

	
	8 
	explain task expectations clearly before starting 
	pupils know exactly what success looks like and can work confidently and independently. 

	
	9 
	use mini-whiteboards to gather whole-class responses 
	we can quickly assess understanding and decide whether to consolidate or move on. 

	
	10 
	use no-opt-out, cold-call and scaffolded questions 
	every pupil is included, challenged, and supported in deepening their understanding. 

	
	11 
	use ‘Turn and Talk’ paired discussion routines 
	pupils articulate their thinking, clarify their ideas, and build confidence in structured peer talk. 



	Pillar 
	Habits 
	We… 
	So that… 

	Making Knowledge Stick: Purposeful Application 
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	12 
	explicitly model thinking and processes (I do) 
 
	pupils understand what success looks like and feel confident when beginning independent work. 

	
	13 
	guide shared practice with support and prompts (We do) 
	pupils can build confidence through supported rehearsal before independent application. 

	
	14 
	provide time for independent practice (You do)  
	pupils apply what they've learned, develop fluency, and take ownership of their learning. 

	
	15 
	assess frequently using low-stakes methods 
	we can adapt teaching in real time to meet pupil needs and close knowledge gaps. 

	
	16 
	deliver timely whole-class feedback 
	all pupils can reflect, correct, and progress, improving their work with clarity and purpose. 



A Personal Learning File is kept by each teacher 
This includes:
● Learning passports for SEND pupils as set by statutory documents. The school SENCO and Head of Year Identifies specific students’ barriers to learning or gaps in knowledge and specific strategies to address these in order to support rapid progress and independence for all students. 
● Annotated seating plans for each class which include up to date reading codes, and demographic indicators like PP/ EAL/ SEND. 
Progress data should be written on KS4 seating plans with an indicator of whether each pupil is working above or below their expected grade.
● A context paragraph for each class featuring details pertaining to how teaching is adapted to suit all needs.
 
Displays and Classroom Standards 
Classrooms should be utilised to enhance the climate for learning and as such, displays should be high quality, presentable and be a useful part of the student learning process. Classrooms should be tidy, organised and exercise books or folders kept in cupboards. Resources such as mini whiteboards, books and equipment should be kept safely and in a way that ensure that all users of the room can access them. There should be space for a teacher to move freely around at the front of the room. The teacher desk should feature the teaching and learning crib sheet and should remain tidy and organised for all users of the classroom. We should aim to instil a sense of pride in students for their classroom community.  





Continuous Professional Development 
The school is committed to providing staff with support to develop them in their role, we offer: 
· A bespoke Instructional Coaching programme using Steplab. 
· 3 staff training days.  
· 6 ‘Twilights’ throughout the year for relevant training. 
· Middle leadership meetings and development programmes
· Learning Communities every Wednesday – Sharing good practice and deepening pedagogical knowledge. 
· External training linked to the School Improvement Plan. 
· Subject CPD and opportunities within department time to share good practice. 
· After school CPD for ITT/ECTs with experienced colleagues. 
· Mulberry schools trust subject networks and trust wide inset days
Instructional Coaching Programme 
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AI-generated content may be incorrect.]As part of our CPD offer the school runs an instructional coaching programme for all classroom staff and teaching assistants. Coaches have been selected from across the school due to their excellence in teaching and communication skills. Coaches come from a variety of backgrounds in regard to their subjects and position within the school community.  
The programme is purely developmental and aims to develop the teaching practice of colleagues in a supportive but challenging way. The Steplab model focuses on developing teachers’ ability to integrate technical knowledge and professional judgement. Steplab organises learning goals not around specific knowledge areas or skills, but rather around the central goals of teachers’ daily work that support pupil learning. 
The bespoke nature of the coaching programme is tailored around our Woodside Way and there are 3 strands:
· Habit coaching – fortnightly coaching centred around developing implementation of the Woodside Way
· Behaviour coaching- weekly coaching centred around developing behaviour for learning in classes
· Intensive habit coaching- weekly coaching designed to support a teacher to hone a specific area of the Woodside Way







Evaluating, Monitoring and Review 
The quality of education is monitored through:
· Learning walks
· Book looks
· Departmental reviews
· Pupil voice and outcomes data
Monitoring focuses on:
· Typicality of practice over time
· Impact on learning and retention
· Progress and quality of work for key groups, particularly disadvantaged pupils
Where teaching is not yet secure, swift, supportive intervention is put in place to ensure improvement.
Department monitoring, evaluating and reviewing:
All departments carry out a half-term review using book looks and learning walks. This informs actions for Heads of Department through support training or support for individual staff or at a department level. 
Learning walks 
· A learning walk is an unannounced short visit to a lesson to monitor against school improvement priorities. These will capture the typicality of the quality of teaching, learning and assessment over time. 
· Learning walks may take the form of a 15–30-minute lesson visit where practice is reviewed and a sample of books are looked at. 
· During the learning walks students will be questioned regarding areas of learning and teaching in line with the Woodside Way 
· The middle leader and SLT link conducting the learning walk will use a capture sheet to take notes or make notes directly onto Progress Teaching. 
· Their feedback will be recorded on Progress Teaching with a rating against each pillar that is observed in the lesson. 
· A verbal conversation will be had with the teacher and the feedback published. 
· Learning walks are used to inform improvement and individual, departmental, and whole school CPD. 
· Form time learning walks are also conducted throughout the academic year. 
· Specific criteria are built into the Woodside Way to ensure that these are well planned, resourced and delivered to a set standard. 
· The Quality of Education team will use Progress Teaching to analyse data trends, develop CPD and hold accountability conversations with middle leaders  
Book Looks 
· During each half-term there will be a book look to evaluate the progress of key groups as identified in the school SIP involving a cross range of teaching staff. 
· Book looks are a standard part of all learning walks.
· The strengths and areas for development will be feedback to staff and recorded on Progress Teaching. 
· Departmental book looks will also be conducted by the Head of Department to inform departmental CPD and ensure that there is consistency across the department or as part of a whole school monitoring and evaluation process. 
· Book looks with a specific focus will be incorporated into head of department meetings and senior leadership meetings on a termly basis.


Quality Assurance 
The school expectation is that all teaching should be at least secure and remains consistently secure or at mastery level. Mulberry Academy Woodside provides a quality CPD programme throughout the school year with the aim of continuously improving the quality of teaching. 
Where teaching is not consistently secure this will be picked up through the Quality Assurance processes within the school. We have six learning walk cycles during an academic year using agreed school criteria with a focus on the pillars of the Woodside Way which are scheduled in the annual school calendar. The outcomes are shared with colleagues and inform individual, departmental and whole school professional development. 
Learning walk and book look feedback is recorded on Progress Teaching. Verbal feedback is also given to each member of staff. 
Initial Concerns and Support Plans

1. Purpose and Position within Policy 
Support plans are structured, time-bound interventions used where a defined threshold of concern has been met. They sit prior to any formal capability process and are intended to secure improvement through clarity, accountability, and focused support. 
Where a teacher requires additional help that does not meet the agreed threshold, they may be given additional support, coaching, or developmental guidance. 
 
2. Initial Concern and Response Timeline 
Where a concern is identified through lesson observation, drop-in, book look, or other monitoring: 
· The concern will be formally recorded and uploaded on Progress Teaching. 
· Written and verbal feedback will be provided within 24 hours. 
· The teacher will have two working weeks to address the feedback and demonstrate improvement. 
During this two-week period, support may include coaching, modelling, planning support, or other developmental guidance. This stage is not a support plan but a responsive professional development opportunity. 

If sufficient improvement is demonstrated within the two-week window, the teacher will return to the normal whole-school professional learning cycle. 
 
3. Threshold for a Support Plan 
A support plan will be considered where: 
· Improvement is not secured within the two-week response period following formal feedback; or 
· There are repeated concerns across learning walk and book look cycles, including patterns identified through drop-ins or other quality assurance processes. 
 
4. Types of Support Plan 
There are two types of support plan: 
1. Teaching Support Plan – focused on classroom practice, pedagogy, behaviour management, planning, and delivery. 
2. Book Support Plan – focused specifically on standards of presentation, feedback, marking, assessment, and evidence of progress in pupils’ work. 
Each plan will: 
· Be time-bound 
· Contain clear, measurable success criteria 
· Outline specific support actions 
· Include defined review points 
· Be recorded 
· Tailored for the developmental need of the teacher 
5. Outcomes 
Following review: 
· If improvement is secured, the teacher will return to the normal professional learning and monitoring cycle. 
· If improvement is not secured, the support plan may be extended or will move to the formal capability process in line with school policy. 
 
7. Authority and Oversight 
Support plans must follow the correct line of authority: 
· Teaching and Learning Support Plans must be overseen by the head of department and agreed by the QoFE Team or the Headteacher. 
· Pastoral Support Plans must be agreed by the Pastoral SLT Team, with oversight shared with the Headteacher for tracking purposes. 
This ensures consistency, clarity of threshold, and that support plans remain purposeful interventions rather than informal escalation steps. 

See MAW capability policy for more details. 



Assessment and Feedback 
Assessment is integral to teaching and is used to inform responsive instruction.
Effective feedback at Woodside is:
· Timely
· Actionable
· Workload-efficient
· Focused on improvement
Whole-class feedback is the default approach, enabling teachers to address misconceptions, model excellence, and support pupils—especially disadvantaged pupils—to act successfully and independently
Whole Class Feedback
Whole-Class Feedback (WCF) is a high-impact, workload-friendly strategy that shifts the focus from time-consuming individual marking to identifying and addressing patterns across student work. Instead of writing comments in every book, use a simple feedback sheet to note common strengths, misconceptions, and next steps—then respond through targeted whole-class instruction. 

Whole class feedback should be concise and high impact, on major pieces of work classroom teachers should complete a feedback sheet for the class highlighting the key successes of the work and areas to improve, improvements should be linked to specific action steps. 

Frequency of Feedback 
The frequency of whole class feedback should be as follows: 
In core subjects: Students should receive feedback a minimum of twice per half term. 
In non-core subjects: Students should receive feedback a minimum of once per half term. 
Summative data will be collected and reported 3 times per year.

Monitoring 
The frequency and quality of feedback will be monitored by the HOD of the curriculum area.  Student’s books will be monitored through: 
● Learning Walk Cycles (every half term) 
● External reviews  
● Book Looks 

See Assessment policy for more details. 

Our Commitment
Through a shared language, consistent expectations, and relentless focus on impact, the Woodside Way ensures that every pupil receives excellent teaching and achieves highly—especially those who need it most.
What This Looks Like
· Calm, focused classrooms
· Clear explanations and modelling
· Frequent checking for understanding
· High-quality practice and feedback
· Strong progress for all pupils
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